Community living

Introduction

Purpose

This Teacher Guide must be used in conjunction with the Lower Primary
Community Living Syllabus. Its main purpose is to help you to implement the
syllabus in your classroom.

The guide provides you with guidelines and directions to help you plan and
develop teaching and learning activities in order to achieve the learning
outcomes. It also provides you with information and processes to:

« use the elaborations to identify relevant content (knowledge, skills and
attitudes) and contexts

« develop units of work based on clusters of learning outcomes relevant to
your students’ needs and interests

« select appropriate teaching and learning strategies
e plan a program suitable to your school

e plan and conduct assessment to monitor students’ learning, and
achievement of learning outcomes.

Using this teacher guide

When you receive your Lower Primary syllabuses and teacher guides, you
need to do the following:

» read each teacher guide carefully

« become familiar with each syllabus, its strands and substrands

< select one subject, then read the outcomes and indicators for that subject

« read each section of that subject’s teacher guide again, and take note of
the ideas, strategies and processes that you think will be useful to you

* repeat these steps for the other subjects

* meet with other teachers, share your ideas and plan how you will work
together to write programs and units of work

« be ready to try out some of the units of work in the teacher guides

¢ be confident to write your own programs and units of work using the
information in one or more of the teacher guides and subject syllabuses.

Bilingual education

Bilingual education is the regular use of two languages for instruction. With
over 800 different languages spoken across Papua New Guinea, most
students do not speak English as their first language. In Lower Primary
Community Living, teachers will use a bilingual approach to teaching and
learning, using both vernacular and English to develop students’
understanding of the learning outcomes.
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Lower Primary uses a bilingual approach as there are academic benefits for
students being bilingual. Students continue to learn in their first language
because learning only in English as a second language can limit their
learning and social development. As students become confident in thinking,
reasoning, problem solving and decision making in their vernacular, they are
more able to learn another language such as English. Both and inside and
outside the classroom it is important to continue to develop, expand and
enhance vernacular language to that used by adults.

Bridging to English

Bridging to English is the gradual change from vernacular to English
instruction during Grades 3 to 5. Bridging, while maintaining vernacular
language, helps students retain their identity, culture, self-confidence and
self-esteem.

Bridging to English approaches are explained in the section titled Teaching
and Learning Strategies. Examples of how to apply these approaches
appear in the section titled Units of Work.

Using vernacular for continued learning and development while learning
English, is an effective way for Papua New Guinean students to develop to
their full potential.

Integration

When teachers use integrated and bilingual education approaches in their
classrooms, they are encouraged to create a relaxed, enjoyable environment
in which they use a variety of teaching and learning strategies to help
students acquire relevant skills, knowledge and understanding.

Integrated learning of subjects and learning outcomes is more likely to
provide a meaningful and natural learning environment for students, and
subsequently improve the quality of their learning.

Some learning outcomes from different subjects naturally collect or cluster
together, allowing a thematic approach to programming to be adopted by
teachers. The integration is not artificial and is often determined by annual
calendars of events and community activities to make the learning more
meaningful to students. Learning outcomes that do not integrate easily, will
of course need to be programmed separately.

Nature of Community Living

Community Living is an active course in that students learn through active
participation in activities, whether in the classroom or in the community. They
are involved in gathering information from community members and
participating in cultural and community activities.
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Community Living enables students to:

* be active and informed citizens in the future

« develop an appreciation of and sense of responsibility for their people
and the community

e understand cultural and physical sustainability

« develop an awareness of national identity and nation building

< understand and use the process of gathering, analysing and presenting
information

« effectively manage and use the environment to achieve a sustainable
way of life now and in the future.

Links with other levels

Community Living is in the learning area called Culture and Community.
Community Living links with the Elementary subject Culture and Community
and the strand Me and My Community. In Upper Primary, Community Living
has major links with Social Science and minor links with Personal
Development and Making a Living.

Links between Elementary and Primary levels

School Level Elementary Lower Primary Upper Primary

Learning Area Culture and Culture and Culture and
Community Community Community

Subject Culture and Community Living Social Science
Community

Links to other subjects

Community Living integrates easily with all other subjects through its
content. For example, the strand Community can be integrated with
Environmental Studies, Health, Mathematics and Physical Education. The
strand Trading can be integrated with Mathematics. The strand Culture
integrates with Arts content and outcomes. Language skills can be integrated
with all the strands.
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Key features

This section highlights important things about Community Living.

What is Community Living?

Community Living is an active course. Through its activities, students
develop skills that will enable them to become active and informed citizens
both now and in the future.

Students study their communities and cultures. The contexts are the
neighbouring communities, the district and the province. Students should be
assisted to find information locally by interviewing community members,
observing their environment and reading books.

Community living process

In Community Living a three step process is recommended: gather
information, analyse information and present or act on the analysed
information. Teachers are encouraged to model this process in their lessons.
It is particularly important to challenge students by giving them opportunities
to present or act on the information or knowledge discovered in their analysis
or evaluation.

In your units of work, this process can be completed in a lesson or activity or
over several lessons or activities throughout the unit. At the beginning of a
unit of work students should be gathering information about the theme, and
after analysing the information they may choose to present it in a variety of
ways or take appropriate action. Teachers are encouraged to give students
plenty of opportunities to do this. Presenting information is a common activity
for the third step in the process; however, in Community Living students
must also be involved in taking action.

Focus for each grade

Generally, there is a focus for each grade. In Grade 3 the focus is
neighbouring communities, in Grade 4 the focus is districts and in Grade 5
students study the provinces.
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Strands and substrands in Community Living

Community Living has 3 strands (Community Trading, and Culture) and 6
substrands (People, Relationships, Ways communities work, Places,
Meeting needs and wants, and Customs).

Strand: Community

In the strand Community, students study people, their relationships, how their
communities or groups work to enable a functioning and harmonious society and the
places that are important in their lives.

The substrands in the Community strand are briefly described below.

Substrands Description

People In this substrand, students learn about individuals and groups in
their own and neighbouring communities. They get a better
understanding of individuals they interact with on a daily basis,
define the groups they belong to and evaluate the importance of
these groups.

The main way of learning should be through observations, working
with their own knowledge, asking others or reading texts for
information.

Relationships In Relationships, students gain skills and knowledge that help them
to develop and maintain good relationships with other individuals
within different groups. They practise acceptable behaviour.

The main way of learning is through discussions, finding out from
adults and others, observations and practising good or acceptable
behaviour inside or outside the classroom and reporting back.

This substrand links with Personal Development in Upper Primary.

Ways This substrand is about how the community, society or group is
communities organised, how decisions are made and the rules required for the
work community, society or group to operate.

The main way of learning is through the use of guest speakers,
reading texts, pictures and doing research.

Students can experience some rules or decision-making processes
through class activities such as real or mock elections, role-playing
rules of certain groups, and developing and following class rules.

Places This is the Geography substrand in which students learn in detail
about their neighbouring communities, districts and provinces. They
also develop an understanding of the need and importance of
sustainability through studying the effects of people on the
environment and natural phenomena.

In this substrand students develop mapping skills.
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Strand: Trading

Substrand Description

Meeting needs | In this substrand students learn about how goods and services are
and wants distributed and consumed in their local communities. They develop
an understanding of the concepts of communication, transport and
money as contributing factors to the development of their own
standard of living and that of the communities in which they live.
They further develop an understanding of the sustainable use of
their own resources for the creation of wealth for their own benefit
and for the benefit of their communities.

Substrand Description

Customs This substrand focuses on one aspect of culture — customs.
Students develop a deeper understanding of some of the customs
they practise. These include customs dealing with key life events
such as birth, initiation, marriage and death. Through this substrand
students also clarify and develop an understanding and appreciation
of, and respect for the society to which they belong, whether it is
matrilineal or patrilineal.

Obviously in a strand like Culture and substrand like Customs, a
resource of primary importance is people — students themselves, their
parents and relatives, teachers and other students. Just as important
are objects and places of cultural significance in the local community.
The main ways of learning should include guest speakers,
excursions, participation in or observing cultural events, sharing their
knowledge, discussions, showing and telling about a cultural practice
or symbol, and demonstrating traditional arts related to customs.

Concept of The concept of change is dealt with throughout the three strands
change and six substrands.

Developing skills

Development of thinking, reasoning, problem-solving and decision-making
skills is very important to any individual. It is even more important for Papua
New Guineans who are faced daily with challenges in all aspects of life.
Community Living through its content, skills and attitudes aims to assist
students to develop these important skills. Teachers in their activities or
lessons should encourage the development of these skills.

Students should be encouraged to answer questions about what, when,
how, who and especially why. They develop the skills of accessing
information so that they are able to make informed decisions. They should
be given lots of opportunities and practice while at school to solve problems
in a systematic way, and plenty of opportunities to practise their skills in
dealing with real life problems. They express their own views and opinions
based on sound knowledge and give reasons for taking a particular stand.
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Teaching and learning strategies

This section outlines some strategies for teaching in an integrated way. It
explains the bridging to English approaches and some interesting strategies
for teaching Community Living which are also useful and relevant for other
subjects.

The learning outcomes provide the framework for teachers to use in their
daily, weekly, term and year plans. Teachers in Lower Primary schools will
use the learning outcomes, from the syllabuses in their planning, and use the
Elaborations in this Teacher Guide to identify specific knowledge, skills and
attitudes that can be developed in each grade.

Continuous assessment of students’ learning against these outcomes, will
ensure a supportive classroom environment that will meet the student’s
individual learning needs. Here is a discovery-learning motto to keep in mind
when planning activities for students who are learning in two languages.

Discovery learning
We remember:

20% of what we hear
40% of what we see

80% of what we discover for ourselves.

Bridging to English approaches

Children begin school using their first language for learning and development
while their English language is being developed. As students move into Lower
Primary, a bridging process to learning in English is developed. The
Curriculum Development Division has recommended five approaches to
bridging to English for teaching in bilingual classes in Papua New Guinea.
Each of these five approaches has been modelled in the units of work
included in this Teacher Guide. They are approaches that you must use when
programming units of work. The approaches are explained in detail below.

1. Integrated programming and thematic approach

Teachers are encouraged to use an integrated programming and thematic
approach for Lower Primary.

First, you identify clusters of outcomes from within a subject or across
several subjects that link naturally together. Then, you identify a theme that
links the outcomes. This helps to make learning activities interesting,
relevant and appropriate for the students. Themes may be used for
programming a unit of work to be taught for one to two weeks or longer.
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2. Whole language approach

Within the integrated, thematic approach, the whole language approach will
guide planning and teaching of the vernacular and English programs.

Teachers must create a rich environment with models of a variety of oral and
written text types in the classroom. This helps students learn how whole
texts are constructed. Many student-centred activities can also be created
from whole texts for students to learn about the parts of language such as
letter—sound relationships, pronunciation, spelling, grammar and vocabulary.

3. Program separately for vernacular and English

Language development in vernacular and English needs to be planned
separately for each subject. Students use vernacular for example, when they
are learning difficult new content and content that is related to their own
community lives, or for small group discussions. Students are introduced to
English words and language features while they are learning the concepts in
vernacular. Gradually, as students’ vocabulary and understanding of English
grows, they will learn more and more in English. In Grade 5 seventy percent
of teaching, learning and assessment will be in English.

4. Use big books for both languages

Big books should be used as a main resource for both vernacular and English
language development. Big books are usually used to introduce a new topic,
new ideas, a new text type, new grammar and new vocabulary. Big books can
be either fiction or information texts. You can make bilingual big books showing
the same information or telling the same story in both vernacular and English.

5. Variety of genres

There will be a focus on different text types, or genres, associated with
different language functions or purposes. These genres help students to
understand how language can be used in powerful and interesting ways for
different purposes. For example we tell, read and write narratives to share
experiences for enjoyment. We use procedures to explain how to make
something or do something. We use reports to present factual information and
explanations to explain why certain things happen. Arguments are used to
present different points of view in powerful, persuasive ways. The following
genres will be taught and practised in different subjects at Lower Primary:

e narrative

* recount

e procedure
e report

« explanation
e exposition.

You will be planning for the students to learn these different genres when
you plan your units of work.
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Characteristics of students in grades 3-5

Students in this age group are generally characterised by the following
aspects:

identify themselves as members of groups such as age and class groups
reflect on the influences of the media and popular culture in small groups
copy and imitate others

are interested in exploring and participating in wider communities

are curious and willing to learn new things

are physically active and energetic

are interested in the natural, social and technological world.

Student-centred learning

Student-centred learning is a powerful learning and teaching strategy. In a
student-centred learning classroom students:

are the focus of attention while the teacher is the facilitator
are engaged in worthwhile activities either individually or in small groups

make decisions about their learning. For example, they may identify
topics that they want to learn more about, or they may decide how to
demonstrate their learning; through an oral presentation, written report or
by building a model.

Strategies for promoting student-centred learning

Some strategies that promote student-centred learning include:

creating a learning environment which supports cooperative attitudes and
collaborative practices. For example, students should be encouraged to
respect each other’s contributions, and be able to question practices

providing opportunities for group problem solving, investigating and
decision making. For example, the whole class could be engaged in a
unit of work which improves an aspect of the school

work in student interest groups of different sizes and characteristics such
as friendship, age and gender

promoting reflection on their personal learning styles and preferences;
sometimes giving them the opportunity to choose different ways to
present information for their assessment, such as visual, written, oral, or
dramatic presentations

promoting small group work as well as individual work. Students should
have opportunities to experience working in groups of different sizes;
pairs, common interest and mixed-age groups, and the whole class.
When students work cooperatively with their peers, they can help each
other understand information, help each other to achieve their goals and
give each other ideas and encouragement. When students work
cooperatively with parents, teachers, peers, school and community
members, they access the diverse knowledge and skills from a broad
range of social and cultural groups.
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Teaching and learning strategies for
Community Living

Characteristics of teaching and learning strategies for
Community Living

The following characteristics of teaching and learning activities are
particularly appropriate for Community Living in Grades 3-5. Students
should be given opportunities to:

» respond to challenges

* solve problems in creative and unique ways with the assistance of their
teachers

* be involved in activities such as making a product, with help from an expert
e contribute their own experiences

« draw on their own observations and take action on the basis of the
knowledge they have learned

« develop open-ended tasks or questions where their creative-thinking
skills are challenged

< design activities which allow them to take various paths to achieve the
same outcome

e experience a range of culturally diverse works, products and processes

e challenge assumptions.

The Community Living process is outlined in detail below, along with other
teaching and learning strategies suitable for Community Living.

The Community Living process

Sample activities suitable for each step of the process are given below:

Gathering information
« interview resource people from the community

e excursions to places of interest which are relevant to the unit of work or
theme

e conduct surveys on a particular issue
< read books, newspapers for particular information

e brainstorm to gather information

Analysing, evaluating information and making judgements

» compare the information from interviews and note areas of general
agreement and areas of conflicting information

e summarise the information using maps, graphs, diagrams and text

» present the information in a table and identify conclusions that can be
made and any other interesting information

¢ summarise the information
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Presenting information or taking action on the new information

e present the information to an audience. The information may include
students’ or teachers’ points of view on the topic

e present the information in the form of posters

e act on the analysis or evaluation of the survey findings by raising
awareness of the issue, or by doing something such as cleaning
the school

¢ present the information using graphs, tables, pictures, oral or written
reports

Brainstorming

This is a popular activity with a class or group for generating new ideas
quickly or to stimulate creative thinking. All ideas are accepted and listed
without comment. Discussion about appropriateness or desirability occurs
later. Generally, in brainstorming students think up ideas, write them down,
sort them and decide on the ones that require further brainstorming. You
may decide individually or as a group how to record the information
generated during brainstorming. Use a list, table or chart.

Debate

Debating is a strategy which involves students presenting different points of
view on an issue and arguing their case. Two forms of debating appropriate
for this level are described below:

Class debate

All class members are involved. Each student states a point of view and
provides a supporting argument. This is sometimes called a ‘Round Robin’
debate.

Debating in two groups

An issue or topic is identified. The class forms two groups according to their
chosen point of view. Each student must belong to a group. Each side
presents one persuasive statement. Then students are given the opportunity
to change sides.

Design

Students develop visual images to explain their ideas or promote awareness
of a particular issue.

Diary

Students maintain a record of the progress of a project. They may note its
progress at various stages and reflect on any changes.
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Graphic organisers

These are ways of representing information graphically to make the
information easier to access visually. Tables are probably the most common
example. Others include graphs and flow charts.

Flow chart
This is a way of clearly organising information about a process when a
sequence is involved. It can also demonstrate relationships such as
producer to consumer.

Producer Market Consumer

A gardener plants and The producer takes it to A customer such as a

then harvests a crop the market and sells it. mother or father buys

such as corn. — This is the market where | some comn.

This is the producer. the exchange or trade This is the consumer
takes place. who buys directly from
The producer sells directly the producer.
to the customer or
consumer.

KWL chart

This is a useful strategy for organising thoughts at the beginning of a unit
and reflecting on what has been learned at its conclusion. KWL stands for:

1. What we know about a topic already
2. What we want to know about the topic
3. What we have learnt about the topic.

Homework

Homework is an important strategy for students to become independent
learners. Plan or program homework so there is a variety of tasks. Allow a
reasonable amount of time for example, 30—40 minutes depending on the
task and age of learners. It is important that you are clear about the purpose
of the homework and convey this to the students. It might be to practise a
skill, complete a piece of work or collect information for the next day’s
lesson. Homework should be regular. Ask students to sign off on some of the
tasks you give, or request that their parents or guardians sign the homework
sheet.
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Assessment and reporting

Assessment

Assessment is the ongoing process of identifying, gathering and interpreting
information about students’ achievement of learning outcomes. At Lower
Primary, assessment also needs to take account of the bilingual nature of
teaching and learning. All assessment must link back to the learning
outcomes.

Teachers need to apply processes for assessment, recording and reporting
that enable them to determine which learning outcomes students have
achieved and to report these achievements to parents in ways that make
sense to them. The processes teachers use to assess, record and report
students’ achievements need to be manageable. Schools may decide to plan
together on a whole school basis to share good assessment practice and to
develop manageable assessment and reporting systems.

Students need to receive meaningful feedback about their achievement of
learning outcomes. This is best done using continuous assessment. The
students’ knowledge and skills are continually developing in a healthy
classroom environment. It is important for teachers to be aware of, and
record, what the students know, can do and understand. When this
information is known about the students in the class, programming can be
made more purposeful. It can be directed at learning weaknesses and made
appropriate to the students’ needs.

Criterion-referenced assessment

The approach to assessment that best aligns with an outcomes-based
approach is criterion-referenced assessment.

Criterion-referenced assessment uses specific assessment criteria derived
from the learning outcomes to judge a student’s individual performance. It
does not compare the performance of one student to that of another. This
means that all students can demonstrate learning against individual criteria
and all can find success against one or more criteria.

Unlike norm-referenced assessment, it is not used to rank students. It is
used to determine what each student has learnt from the learning outcomes
in terms of knowledge, skills and attitudes. All of the assessment methods
described on the following pages use this approach.

Teachers will need to be able to:
+ identify valid and reliable assessment tasks from the learning activities

« develop specific assessment criteria that describe exactly what a student
must do to be successful in the assessment task

* make sure the students are aware of and understand the assessment
criteria

« (give students feedback on their performance in each assessment task
against the assessment criteria.

D
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In this way students are very clear about what they must know, do and
understand. They are given constructive feedback from the teacher on what
they are doing well, and what they need to do to improve. Teachers are very
clear about what they are assessing and are able to apply fair, consistent
assessment to all students’ work.

Assessment and recording methods

The syllabuses outline the main assessment methods. This section will

expand on these methods by providing:

» examples of the kinds of activities where that assessment method may
be appropriate

» examples of how to record students’ demonstration of the knowledge,
skills and attitudes in the learning outcomes.

Observation

Teachers can gather much information about students’ learning by observing
them in both formal and informal situations inside and outside the classroom.
Observation is used largely for assessing skills. It is best suited to assess
skills-based activities. It can also be used to assess students’ knowledge
and attitudes when they are expressed orally.

Examples of when to use observation to assess students’ learning

Formal assessment tasks that use observation as the assessment method
might include:

e oral presentations

< role-plays, dramatisations, dance or musical performances

e group work

» practical activities.

Informal observations can occur while students are working on normal
learning activities both inside and outside the classroom. It is useful to inform
students that you are assessing them and to make sure they know the
assessment criteria that you want them to demonstrate. In this way more
students are likely to be successful.

Students can also observe and give constructive feedback on each other’s
performances using the same assessment criteria. This is called peer
assessment.

Ways of recording observations

There are a number of manageable ways to record observations of students’
achievements. These include:

e checklists with comments

» class grids that allow the teacher to date their observations and focus on a
few students at a time each lesson, until they have recorded information
about all students. These grids can be used to repeat the observations a
number of times to build a fuller picture of each student’s learning
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* having a page for each student in an exercise book to keep dated
anecdotal records of significant learning

« having students complete peer assessments that show the performance
of other students, either as individuals or in groups, against the
assessment criteria.

Sometimes it may be necessary for the teacher to talk to the student about
what they are observing as it is possible to misinterpret information. For
example, a student staring out the window during a writing activity may be
seen to be wasting time. When questioned, the student may well respond
with a comment such as, ‘Il was thinking what to write next,’ or, ‘1 was
translating my sentence from vernacular to English in my head first'.

Conferencing or talking to students

In similar ways, teachers can gather information about students’
understanding of what they are learning by sitting and talking with students
while they are working.

Examples of when to use conferencing to assess students’ learning
This is most useful in:
e practical lessons where students are applying skills

¢ language activities like shared or individual reading or when assessing
students’ writing

e small group work

e learning activities that are happening out in the community.

Teachers can ask relevant questions such as:
* What do you think is happening here?
¢ Why did you do it that way?

e |s there another way you could do this?

The purpose of conferencing is to gather information about students’
knowledge and understanding of what they are learning. It can also give a
good insight into students’ attitudes to learning.

Ways of recording conference notes

The type of information gathered in conferences can be recorded on class
grids or in exercise books with a page for each student.
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Analysing students’ products

This is probably one of the most common forms of assessment. The teacher
sets an assessment task for students, explains the assessment criteria to
them and then collects the students’ products to see how well they have met
the criteria.

Examples of when to analyse products to assess students’ learning
Examples of students’ products might include:

e essays or written work

e models

e drawings, maps and diagrams

e art and craft samples

e community surveys and projects.

Teachers will need to make sure that the assessment criteria match the
knowledge, skills and attitudes outlined in the learning outcomes being
assessed. They will then have to decide how well the students have met
these criteria. Teachers can use different scales to show various levels of
achievement. For example, you could use scales like the ones below.

Examples of scales to show how well students performed on assessment tasks

Example 1

F. Student fully demonstrated the

criteria

P. Student partly demonstrated
the criteria

NMP. Student needs more practice

Example 2

Student met the criteria most of
the time

Student met the criteria some of
the time

Student did not meet the criteria

Example 3

Student met the criteria
independently

Student met the criteria with
some assistance

Student needs more practice

In Example 1, teachers would record an F for those students who fully
demonstrated the criteria, a P for those who partly demonstrated the criteria
and NMP for those students who need more practice.

Examples 2 and 3 use numbers as codes to show how well the students met
the assessment criteria. Teachers can choose the codes that are the easiest
for them to understand and use. Examples of how these codes can be used

for recording appear in the section, Units of Work.

Ways of recording information gained from analysing students’ products

Teachers may keep written work or records of students’ achievements on
particular assessment tasks in student portfolios.

Tests

Examples of when to use tests to assess students’ learning

Tests are used mainly to assess students’ knowledge and understanding of
subject content. Tests should be used for both formative and summative
assessment so that results can be used to help students improve in areas
where they are having difficulty. At Lower Primary, tests are just one form of
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assessment and should be used in conjunction with the other assessment
methods. This balanced approach to assessment gives students a greater
chance of being successful as they are able to demonstrate their learning in
different ways.

Ways of recording test results

Teachers normally keep results of tests in record books. This is done if the
marks mean something and relate to the outcomes. For example, if a test
was out of 10, then those students who received marks:

« between 8 and 10 have demonstrated a good understanding of the
outcome being assessed

« between 5 and 7 have demonstrated partial understanding of the
outcome being assessed

« of 4 or less, need more practice or further instruction.

Teachers can also store students’ tests with teacher comments in students’
portfolios.

The Grades 3 to 5 Community Living Syllabus outlines assessment and
reporting practices that are consistent with the National Assessment and
Reporting Policy (2003). Refer to the syllabus and assessment policy for
further information.

What to do with assessment information

Once teachers have gathered information from a number of assessment
tasks, they should be in a position to make decisions about which outcomes
students have achieved.

Teachers need to look at all the evidence they have gathered about each
student and decide if they have enough evidence to say that the student has
achieved the outcome. Normally to make this decision, teachers must be
sure that the student has demonstrated the outcome independently and on a
number of occasions; sometimes informally and sometimes in assessment
tasks. Teachers could then record which students have achieved which
outcomes.

One way of recording this would be to have a chart showing all of the
outcomes by subject for the relevant grade. A sample of what this might look
like appears on the next page.

Teachers could have one copy of the table for each student and colour the
grid as each outcome is achieved. Teachers could lightly or partly colour the
outcome box for students who are still working towards achieving the
outcome. Whilst this is mainly for teacher records, a chart such as this could
be incorporated into a formal report. However, it would need further
explanation for parents and guardians to make sense of it and to understand
what learning has taken place.
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Achievement of the learning outcomes

School:

Year: Term:

Student:

Grade:

A fully shaded box indicates the student has achieved that outcome for that subject.

A lightly or partly shaded box indicates the student is working towards that outcome.

Subject

Learning outcomes

Arts 3.11(312|313|321(3.22|323|331|33.2(333|34.1|34.2|343|35.1(35.2(35.3
Community |, 15151313(314(321(331
Living 1.1(31.2(313|3.1.4(321]|33.
Environmental
R 3.11(312|313|321(322
Studies
Health 3111312 3.1.3|314|315(321|3.22
311 (312|313|314(321|322|3.23|3.24|33.1|332|333|334
\Y, Y, v v Y, Y, Y, v v v Y, v
Language
3.11|312(313(314|3.21|322|323|324(331(332(333(3.34
E E E E E E E E E E E E
Mathematics [3.1.1(3.1.2(3.1.3(3.1.4(3.21(322|323[3.24[3.25(33.1[332|34.1|342 351
Physical 311[321(331/332(333
Education

Assessment in vernacular and English

Bilingual education is used in Lower Primary where students learn in both
their vernacular and English. They gradually ‘bridge’ from vernacular to
English over the three years from Grade 3 to Grade 5. Teachers use both
vernacular and English as the languages of instruction and so it follows that
assessment should also be conducted in both languages.

Teachers will need to make informed decisions about which language should
be used to assess the students. In some cases it may be appropriate to let
the students choose the language in which they would like to be assessed.
The exception to this is where you are actually teaching English to students.
This of course will need to be assessed in English.

The table below provides a guide to the percentage of assessment that
should be conducted in each language.

Suggested percentage of assessment in vernacular and/or English

Grade Vernacular English
3 60% 40%
4 50% 50%
5 30% 70%
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Reporting

When the time comes for formal reporting through written reports or
interviews, teachers can look at all the evidence of students’ learning in
student portfolios and in their own records, and decide which outcomes
individual students have achieved and report this information clearly to
parents. Teachers should highlight what students have done well and how
they can further improve. The National Assessment and Reporting Policy
outlines what is required in formal school reports.

Evaluation

Assessment information can also be used by teachers to evaluate the
effectiveness of their teaching. By analysing class results as a whole,
teachers can identify subjects, strands, substrands and outcomes where the
students have done well and those that require further or improved teaching.

Similarly, a whole school can analyse results by subjects, strands and
substrands or by grades, and identify areas of strength and those that need
further attention. For example, if a whole school is not performing well in
Mathematics, then Mathematics could become the focus for inservice and
resource development for the next year. In this way assessment information
serves two purposes:

* to improve students’ learning

< to improve the quality of teaching.
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Programming

A program is a detailed plan developed by teachers to manage teaching and
learning activities for their students throughout the year. The main purpose of
programming is to help teachers arrange the content of the course by
developing a year plan and weekly programs.

A year plan, broken into terms, should show when all of the learning outcomes
for each subject will be taught. Because an integrated approach to programming
is recommended, learning outcomes that link naturally together should be
clustered and described through themes that show the linking concept.

The year plan should also sequence individual subject learning outcomes that
need to be taught on their own. The themes and individual outcomes for each
term are broken down on a week-by-week basis for the four school terms.

Weekly programs detail teaching, learning and assessment activities for
each week.

Samples of both types of programs appear below and in the Units of Work
section of this Teacher Guide.

Developing a program

Programs are developed in many different ways around broad and common
learning concepts. These concepts are identified in the learning outcomes
from the seven syllabuses. It is also possible to develop a unit of work from
one outcome. However, due to the nature of the learning approach at the
Lower Primary level, we will focus on integrated units of work. In the
integrated units of work we will use more than one outcome to form a unit.
Using an integrated approach:

« learning is planned by connecting common concepts within or
across subjects

e student’s learning needs should relate to community activities

* new learning experiences are built on past experiences

e learning is focused around a familiar environmental context

e provides opportunities for a wide variety of student-centred activities

* encourages the use of local resources to support learning.

Programs should encourage teachers to link community activities to
students’ learning experiences.

Characteristics of a good program

An effective outcomes-based program:

e maintains a focus on learning outcomes, showing what students must
know and do to achieve the outcomes

» uses time flexibly, so that students with different needs can develop
understanding and demonstrate specific outcomes over a period of time
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uses a variety of teaching and learning strategies so that teachers act as
facilitators of learning, and cater for different learning styles and individual
needs of students

emphasises the development of knowledge, skills and attitudes that
promote lifelong learning

provides opportunities for students to become effective, self-directed
learners

enables students to learn in a range of contexts

supports learning through the use of a variety of texts, media and real-life
materials and resources

shows the links between the outcomes, teaching and learning activities
and assessment tasks.

When programming, teachers should also take into consideration the
following:

providing a balance of activities including projects, practical work and
assignments

students’ needs and interests
the community calendar
unplanned events

holidays

major school activities

current issues.

Developing a year plan

Below is a process, or a set of steps, to help you develop a yearly plan. You
may modify it according to your needs.

Process for developing a year plan

Study all seven syllabuses and teacher guides. Become familiar with the
strands, substrands, learning outcomes and elaborations. (Step 1 in Unit of
Work Process)

In a group (same grade or level):

cluster or group about four learning outcomes from two to three subjects
that link naturally. Refer to Step 2 in the Unit of Work Process for more
information

record these clusters of outcomes on paper

crosscheck which outcomes you have used. You may need to repeat
some Language outcomes in other units of work to allow students to
develop these skills to sufficiently high levels

identify a theme for each cluster and record it next to the cluster. Refer to
Step 3 in the Unit of Work Process.

some outcomes will not form clusters easily and these can be taught on
their own. We are referring to these outcomes as ‘stand-alone’ outcomes
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« decide on an appropriate term and then week, to teach each theme or
stand-alone outcome. You may decide to teach these stand-alone
outcomes at the same time as a unit of work by setting blocks of time aside

< now you can fill in the year plan with the information collected from the
above steps.

Recording your clusters

As you identify clusters of about four learning outcomes, record them in a
format similar to the one below. This table shows some of the clusters of
outcomes. You will have to complete the process. The year plan shows all
the themes and stand-alone outcomes identified in this process.

Grade: 5 Class: Teacher:
Cluster No. Theme Learning Outcomes
1 Safe environment Community Living 5.1.1

Environmental Studies 5.2.1
Arts 5.1.2
Language 5.2.1V/E

2 People and behaviour Community Living 5.1.2
Arts 5.4.2
Language 5.1.1, 5.1.3

3 Conservation in my community Environmental Studies 5.1.1, 5.1.3
Language 5.2.3
Mathematics 5.4.2

4 Let’s play Physical Education 5.1.1, 5.2.1,
53.1

Language 5.1.1V/E

A sample year plan

The year plan and format are flexible in that you teach the themes identified
in the clusters of outcomes at the most appropriate time for your students.
The plan shows your own preferred clusters named by the themes and also
stand-alone outcomes. These themes and stand-alone outcomes may
change from year to year. This year plan is simple and promotes integration.
You will only have one plan for all the subjects.

A sample of a completed year plan appears on the next page. From this
plan, you can develop units of work for each theme and ‘stand-alone’
outcome.
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Sample year plan

Week Term 1 Term 2 Term 3 Term 4
1 Safe environment Local level government | My province Using goods and
services in my province
2 Safe environment Local level government | My province Using goods and
services in my province
3 People and behaviour Elections Matrilineal societies Making choices
4 People and behaviour Elections Matrilineal societies Making choices
5 Conservation in my Going through changes | Caring for my Language 5.3.2
community environment
6 Conservation in my Going through changes | Caring for my Mathematics 5.3.1
community environment Mathematics 5.3.2
7 Let's play Leisure and recreation Let’s clean up our Mathematics 5.3.1
community Mathematics 5.3.2
8 Let's play Leisure and recreation Let’s clean up our Mathematics 5.4.1
community Language 5.2.4
9 Mathematics 5.2.3 Mathematics 5.2.5 Creating my own craft or | School concert
Mathematics 5.1.4 dance
10 Language 5.1.4 Language 5.2.2 Creating my own craft or | School concert

dance
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Units of work

A unit of work is a set of sequenced teaching and learning activities with
assessment tasks designed to help students achieve selected learning
outcomes within a specific time frame.

Process for developing units of work

The following ten step process will guide teachers in their planning and
developing of units of work. Some teachers may start at different steps in the
process (or, for example, reverse the order of Steps 2 and 3) but eventually
all steps will be covered. When the unit is completed, you should reflect on
the success of the unit and make improvements if you plan to use it with
another group of students in a following year.

1. Study the learning outcomes
Look at the learning outcomes for the seven Lower Primary subjects if
planning an integrated unit of work.
Look at the learning outcomes from one subject only if planning a unit of
work for one subject.

2. Cluster learning outcomes

Cluster a small group of learning outcomes (about four) from across the
subjects that link naturally together.

3. Identify a theme
Identify a theme to describe the natural links between the learning
outcomes in the cluster.

4. State the purpose of the unit of work
Summarise in two or three sentences what students will learn during this
unit of work. Refer to the learning outcomes.

5. Identify the knowledge, skills and attitudes
Use the indicators from the syllabuses and the elaborations from the
teacher guide to identify the knowledge, skills and attitudes for the cluster
of learning outcomes.

6. Develop teaching and learning activities and assessment tasks
Develop relevant teaching and learning activities and assessment tasks
that help students to learn and demonstrate the knowledge, skills and
attitudes.

Develop teaching and learning activities for the Language learning
outcomes in the unit of work, that incorporate bridging approaches.

7. State the language of instruction for teaching and learning activities
and assessment tasks
Identify which language will be used for all of the teaching and learning
activities and assessment tasks.




